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This study aimed to analyze grade 11th teachers’ and student’ perception and the
implementation of ERT , and analyzed problems experienced by teachers and students
during the teaching and learning process. This research used mix — method design, the
guantitative method was conducted to identify the EFL teachers and students’ perception,
while qualitative method was conducted to identify the implementation of ERT. The
guestionnaire was carried out by 110 11th grade students in SMKN 2 Bangli and 30 English
teachers, the data from the interview were analyzed with guidance of analyzing qualitative
data, and in analyzing the checklist, the researcher used descriptive analysis. The research
findings show teachers have a positive perception of ERT implementation. Teachers have
tools that can support ERT implementation, and in its implementation, the teacher has tried to
provide authentic and various learning material. There are differences in perceptions
between teachers and students. Students have negative perceptions of the implementation
of ERT. They are hampered by lack of access to the internet so that they are not able to fully
participate in ERT. The difference in perception can also be seen from the learning material.
Students feel that the material provided by the teacher are difficult to understand. The
challenges faced by teachers and students in general are technical challenges, teaching and
learning instructions, and pedagogical challenges. However, ERT has not been maximally
implemented due to several factors.
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1. INTRODUCTION

At the end of 2019 and beginning of 2020, corona virus has changed many aspects of
human life including industry, economics and even education. Learning that is usually done
at school, now turns into online-based learning in order to implement social and physical
distancing due to the COVID-19 outbreak. Teachers and students no longer come to school
to do the learning process, but they do it at home with the help of platforms that support this
process. Hodges, Moore, Lockee, Trust, and Bond (2020) use the term emergency remote
teaching to adjust the appropriate terminology for this pandemic condition. The teacher and
students are in different places in this situation, in their respective homes in the learning
process. In the application of online learning, there are certainly many challenges
experienced by students and teachers. Especially for those who have never applied this
learning model before.

2. RESEARCH METHOD

Mix-metode design was carried out in order to gather the data. A mixed — method
design is a procedure for collecting, analyzing, and mixing both quantitative and qualitative
method in a single study or a series of studies to understand a research problem (Cresswell,
2012). The population in this study was the English teachers and grade 11th students in
Bangli. The questionnaire was used to identify the perception EFL teachers and students
towards Emergency Remote Teaching (ERT), which was gathered by 110 students and 30
English teachers and delivered through google form. The interview and online observation
were conducted to identify the implementation of ERT. The interview was semi-structured
interview conducted conversationally with the respondent at a time, the SSI employed a
blend of closed- and open-ended questions, often accompanied by follow-up why or how

Jurnal Pendidikan Bahasa Inggris Indonesia | 18


mailto:tiniparadina@gmail.com
mailto:mhssantosa@undiksha.ac.id
mailto:dewaramendra@yahoo.com

JPBII, Vol. 9 No. 1 Maret 2021
p-ISSN : 2615-2800 , e-ISSN : 2615-4404 DOI: 10.23887/jpbi.v9i1.217

guestions (Adams, 2015). It was carried out with 5 English teachers and students through
telephone. The online observations were conducted for one month.

To analyze the data from questionnaire, this study used central tendency and
variability. The central tendency analysis seeked the mean score and the variability seeked
the standard deviation. The data from the interview were analyzed with guidance of analyzing
gualitative data by O’Connor and Gibson (2003). Meanwhile the online observation was
analyzed by descriptive analysis.

3. FINDINGS AND DISCUSSION

After collecting and analyzing the data, the teachers’ responses towards the
implementation of emergency remote teaching and learning in EFL were identified. The result of
data analysis was presented from each dimension of questionnaire which was developed by
Alam, Wagar, Zaman, and Mehmood (2012); Bhaumik and Priyadarshini (2020); Kintu and
Wanami (2019) and Totaro, Tanner, Noser, Fitzgerald, & Birch, 2005) which was divided into
access, teaching material, experience and teacher preferences, as follows:

Table 1. Teachers’ Perception towards ERT

Dimension Frequency Percent Mean Score  Standard
Deviation

Access Very 1 3.3
Negative
Negative 1 3.3 4.60 .968
Neutral 1 3.3
Positive 3 10.0
Very Positive 24 80

Teaching Negative 1 3.3

Material Positive 1 3.3 4.86 571
Very Positive 28 93.3

Experience Very 3 10.0
Negative 2.16 .592
Negative 19 63.3
Neutral 8 26.7

Teachers’ Very 8 26.7

Preference Negative
Negative 11 36.7 2.56 1.430
Neutral 1 3.3
Positive 6 20.0
Very Positive 4 13.3

There were 30 English teachers answered the questionnaire. The result from Table 1
indicates the teachers have access to conduct remote teaching such as gadget, smartphone
or pc. This finding was also supported by the result of telephone interview. In the interview,
the teachers said

For online teaching support tools, | have no problem. (T1)
I have a cellphone or laptop, but sometimes the problem is on the internet
network. (T2)

It can be said that the teacher has access to implement remote teaching. With this
access, it makes it easier for teachers to teach in a pandemic situation. However, teachers
also realized that sometimes a slow internet network can hinder the teaching process. The
second dimension is teaching material. This dimension deals content of teaching material
provided to the students during ERT. Based on the mean score in Table 1, it falls to very
positive perception. This means that the teachers perceived that they gave learning material
that is motivating, interesting and varied. In the interview, the teachers said:
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Learning material must attract students' interest in learning. So that
students really learn and not just play games. (T2)

| try to provide a variety of materials so that students do not get bored of
learning from home. (T3)

From the results of the interview, the teacher said that they had provided teaching
material that could help students while studying from home. The third dimension of the
questionnaire was teachers’ experience during remote teaching. Experience dealt with how
ERT affected teachers’ teaching experience including there were or not any difficulties during
the ERT implemention, and how teaching and learning process was carried out. This
indicates that the teachers were experiencing difficulties during remote teaching. In the
interview, the teacher said:

Honestly, because this is my first experience teaching online. the difficulty
is how to make learning instructions. | realized that the learning | was doing
was monotonous, so it was natural for students to start getting bored. (T4)

There are several problems both technically and non-technically. For
technical matters, the problem is the internet. The non-technical problem is
making learning planning, continuing its application and problems
regarding assessment. (T2)

| have never given a training how to teach online before. But, the school
asked us to attend a training when there is webinar provided by university.
(T1)

From the interview results, the teacher explained that they experienced problems
during the remote teaching process. Based on the mean score in Table 1 (2.56), it falls to
negative perception. The result of interview also revealed teachers’ preference of face to face
especially in vocational school. In the interview, the teacher said:

| prefer face to face, because | teach at Vocational School, especially for
11" graders, most of them are assigned to productive lessons, and soon
doing work-practice, so it might be more effective if they learn in face to
face. (T1)

If this pandemic is over, it is certain to learn face to face, especially
vocational schools, there are many practices, it is very difficult to teach
practice online. (T3)

The teacher's response stated that they prefer face to face teaching. Moreover, in the
context of SMK, vocational school students are required to practice before their internship.
On the other hand, students have different perception about Emergency Remote Teaching.
The result of 110 students through online questionnaire is presented in Table 2.

Table 2. Students’ Perception towards ERT

Dimensions Frequency Percent Mean Score  Standard
Deviation
Accesss Very Negative 16 145
Negative 44 40.0
Neutral 32 29.1 2.51 1.029
Positive 13 11.8
Very Positive 5 45
Learning Very Negative 13 11.8
Materials Negative 51 46.4
Neutral 36 32.7 2.41 .881
Positive 7 6.4
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Very Positive 3 2.7
Support Very Negative 19 17.3
System Negative 27 24.5
Neutral 46 41.8 2.59 .889
Positive 16 14.5
Very Positive 2 1.8

There were 110 students responded the questionnaire. The result from Table 2
indicates that there are students who are not able to follow or access instruction in
emergency remote teaching because they do not possess the supported tools such as
gadget, smartphone or PC. This was also supported from the interview with students

The internet connection is bad at home. Sometimes | can't join Zoom clearly
just because of the connection. (S1)

Often | am late for assignments because there is no connection. there is no
Wi-Fi at home (S2)

From the results of the questionnaires, it can be said that students have difficulty
accessing learning content in ERT. Even though they have the tools to perform ERT, but
poor network connections become an obstacle to the learning process.

The second dimension is learning material. Based on Table 2, it is proved that the
students see the learning material are difficult to understand, unmotivating, and not
interesting. This was also supported from the interview with students.

Sometimes, the materials are difficult to understand especially from the text
book source. But when the teacher gave a video / tutorial it is easier to
understand (S1)

Judging from the results of the student and teacher questionnaire analysis of the
learning material, it can be seen that the difference is quite clear. Teachers have positive
perceptions while students have negative perceptions of learning material. This imbalance
may occur because the teacher feels that they have provided the appropriate material, but
students' abilities are still limited in understanding the material. The teacher's absence
directly can be a factor that hinders students from understanding the teaching material
because students are used to getting direct explanations from the teacher.

The third dimension is support system. This dimension deals with the support that the
students possess in following the remote teaching. The data in Table 2 indicates that the
students have negative perception towards support system. This happened because the
students see the teachers are lack of explanation during remote teaching, give difficult task or
the teachers lack of knowledge to implement remote teaching. In the interview, the students
said:

Sometimes the teacher provides learning material without providing an
explanation. (S2)

There are teachers who only ask us to summarize the learning material and
answer the questions given (S3)

From the students' responses, it can be said that in remote teaching learning, the
teacher is passive. The students see the discussion in remote teaching rarely happened. The
activities in remote teaching is dominantly filled with summarizing and answering questions.

The fourth dimension of the questionnaire was the students’ preference in learning.
The students were asked whether they prefer face to face or online learning. The result is
presented in Table 3.
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Table 3. Students’ Preference
Frequency Percent
Face To Face 103 93.6
Remote Teaching 7 6.4
Total 110 100.0

From Table 3, it can be seen that the students who prefer face to face is 93.6% while
those who prefer online is 6.4%. This indicates that the students dominantly prefer to learn in
face to face setting. The interview also revealed that the students prefer face to face instead
online. As they say

I am more comfortable learning face to face, understand more quickly (S2)

For now, it is online teaching because of corona virus. but hopefully in the
near future, we come back face to face (S4)

Although students prefer face-to-face learning, in this pandemic condition, students
feel that online teaching is the most appropriate. Learning is currently still being recognized
online for health reasons.

In identifying the teaching activities in ERT setting, observations and interview were
conducted. The implementation observations including the preparation, action until
assessment. The finding is presented into four dimensions which were developed by Shi, Xie,
and Xu (2003), Perveen (2016), Wang and Wiesemes, (2016) and Zayapragassarazan
(2020) , which were divided into four components they are model, platform, media and
assessment.

From the result of observation, teachers conducted the teaching using synchronous
and asynchronous model. However, it was observed that the asynchronous teaching was
more frequently used by teachers. Learning is not fully carried out through zoom or google
meet because the teacher is aware of the technical problems faced by students. In the
interview the teacher said;

| use WhatsApp more often than zoom to teach. So face to face with Zoom it's
possible only once a month. (T2)

The media applied by teachers were online textbooks, YouTube videos, and web. For
the assessment, it was identified that the teachers assigned the students to create video
related with the learning material and also supported by the data from interview and online
observation. In Interview, teacher said:

Sometimes | take the material from YouTube to make it easier for students to
understand with the visualization. You can also teach listening skills. (T4)

For the assessment, | usually tell them to make a project. For example, make a
summary about the material with a video presentation. (T1)

This study also found that there were several challenges faced by teachers and
students during ERT. The first challenge is a network connection problem. Teachers and
students convey that bad networks always affect the teaching and learning process,
especially for students. Due to network problems, students are often late in collecting
assignments and sometimes do not attend during the learning process either with WhatsApp
or Zoom. Several previous studies have also found connection problems to be a barrier to
online teaching and learning (Gillett-swan, 2017; Kebritchi et al., 2017; Mishra et al., 2020).
Unlucky, there is nothing that teachers and students can do if technical problem like this
occurs during ERT.

Instructional challenges were also found in this study. Teachers realize that they are
not maximum in designing learning because they did not have experience in teaching online.
They also conveyed that they had never attended online teaching training.
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4. CONCLUSION AND SUGGESTIONS

From the findings of the study obtained, there are four conclusions can be explained
that teachers have a positive perception of ERT implementation. Teachers have tools that
can assist ERT implementation and are able to use them. In its implementation, the teacher
has tried to provide authentic learning material so that students have no difficulty in learning.
There are differences in perceptions between teachers and students. Students have negative
perceptions of the implementation of ERT. They are hampered by lack of access to the
internet so that they are not able to fully participate in ERT. The difference in perception can
also be seen from the learning material. Students feel that the material provided by the
teacher is difficult to understand. This is because teachers do not provide explanations and
they find it difficult to ask the teacher questions because of limited internet access.

Teachers and students agree that they prefer to study face-to-face. Although this can
be overcome by using Zoom, students have limited internet access again, so they are often
absent during Zoom meetings. Even so, teachers and students are well aware that health is
the top priority so that teachers and students can do their best to maximize ERT. The
challenges faced by teachers and students in general are technical challenges.

The suggestions in this study are addressed to English teachers that English teachers
are advised to consult ERT with peers or experts. In the future, English teachers are also
advised to actively participate in online teaching trainings provided by universities or related
institutions
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