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This study aimed at analysing the implementation of TPS strategy on Google Classroom in 
reading at SMKN 1 Kuta Selatan. Descriptive qualitative was used as a research design. A 
purposive sampling technique was applied to choose 3 English teachers and 117 students as 
the research subjects. An observation sheet, closed-ended questionnaires, and semi-
structured interview guide were used to collect the data. The results showed that the 
teachers create many forums on Google Classroom in providing the students with the 
opportunities  to implement TPS strategy, namely; posting a text, providing some questions, 
asking the students to work in pairs, and collecting the results of their discussion. Teachers' 
perceptions show that 84.37% are very good and 15.63% are good. While students' 
perceptions show that 8.82% are very good, 70,6% are good, and 20,58% are enough. 
Increasing students’ enthusiasm and motivation to read a text became one of the teachers' 
reasons for using TPS strategy on Google Classroom. 
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1. INTRODUCTION 
Education is a series of steps in learning which points to acquire information, hone 

aptitudes, and develop students’ character. Biesta (2015) mentioned that in education, 
educators have an imperative part within the learning process because they help students to 
gain knowledge, character, and skill. They transfer and actualize the knowledge to students. 
Numerous teaching techniques, methods, and strategies are chosen by educators to help 
students to accelerate their learning. Previous studies found that teachers found problems in 
selecting appropriate methods and strategies for teaching. Lampert‘s study (1985) found that 
teaching methods cannot be applied optimally because the situation in the classroom 
sometimes is not like what the teachers expected. Moreover, teachers are also confronted 
with the problem of enhancing students’ understanding or completing the educational 
programs (curriculum).  

In accordance to Gocer (2008), a professional teacher is the one who has quality in the 
selection of strategies and methods to be implemented in the learning process. Besides, in 
21st century learning as it is today, education focuses on student-centered approaches. 
Killen (1996) stated that student-centered is discovery, inductive, or inquiry learning in which 
students become more active in the learning process and the teachers only play a role as a 
facilitator. It requires the teachers to be able to adjust the selection of learning strategies or 
methods to be used. They need a strategy or method to make the learning process becomes 
effective. In reference to this, Cooperative Learning (henceforth CL) is one of the learning 
models that is popular and widely used in the learning process. Killen (1996) defined CL as a 
learning model that encourage students to learn in groups and be able to interact either 
between friends in groups or between groups. Johnson & Johnson (1975) as cited in Thanh 
(2008:4) mentioned there are five elements in the CL activities, namely positive 
interdependence, individual accountability, face-to-face promotive interaction, interpersonal 
and small group skills, and group processing.CL consists of several strategies that can be 
chosen according to learning needs, one of which is Think-Pair-Share (TPS). 

As reported by Richards & Rodgers (2001), TPS strategy is implemented with 
reference to several stages, the first is the process in which the teacher provides a topic or 
question to the student; then, the student are given a time to think, then they discuss with 
their partners in the groups, and afterwards they share the results of their thoughts and 
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discussion related to the topics that have been given by the teacher. Kagan (2009) as cited in 
Sugiarto & Sumarsono (2014) mentioned TPS strategy consist of five steps: First, organizing 
students into pairs (i.e. the teacher divides and asks the students to work in pairs; second, 
Posting a topic or a question 

(i.e. The teacher gives some general questions to the students and it is expected that 
they are able to answer those questions by using their prior knowledge); third, Giving time to 
students to think (i.e. The teacher gives time to students to use their critical thinking to 
answer the question), fourth, Asking students to discuss with their partner and share their 
thought (i.e. The students start work in pairs to discuss their idea, opinion, and answer. They 
are expected to be able to develop their potential to analyze the different thoughts or 
opinions. It also improves their communicative skills due to the interactions that occur in the 
discussion); and fifth, Calling on a few students to share their ideas with the rest of the class 
(i.e. In the last stage, the students present and share the result of their discussion with the 
whole class while the other students listen and give comments). 

Several studies prove that TPS strategy can be implemented in language teaching, one 
of which is to teach reading. Reading is one of the language skills that needs to be 
highlighted because based on Program for International Student Assessment (PISA), reading 
interest in Indonesia is still in the lower level. According to OECD, 2014b as cited in Suprapto 

(2016), the rank of PISA in 2012 in Indonesia was in the 64
th position. The mean score of 

reading in Indonesia is 396 with the standard 492. In 2015, the mean score of reading in 
Indonesia is 397 with the standard 493 and in 2018 the mean score of reading in Indonesia is 
371 with the standard 487. 

The main problem of students in reading is they lack of vocabulary and find it hard to 
understand the content of the text. According to Bndaka (2007), some students in Greece 
have difficulty and feel uncomfortable when they read the text in which the language is real or 
language that has never been read. Meanwhile, students in Indonesia are more motivated in 
reading on external than intrinsic factors (Indrayadi, 2021). The external factor is the students 
want to obtain good grades on reading and obtain appreciation from teachers, friends, and 
others. Bouffard-Bouchard et al. (1991) stated that students will be motivated to learn when 
students know the way how to learn better. 

The demand of the teachers in the Covid-19 pandemic is to require that the learning 
process of reading be carried out through online learning. According to Istifci (2016), online 
learning is needed by the students to obtain feedback on independent learning from the 
teachers. However, the reality is that teachers have not been able to use technology 
optimally. Sipilä (2013) states that the majority of teachers do not know to use ICT. It makes 
them unprepared to use it in the teaching and learning process. Spiteri & Chang Rundgren 
(2020) revealed that the teachers require skills and knowledge in using ICT. Therefore, they 
should practice well. One of the technologies as online learning platform is Google 
Classroom. Iftakhar Shampa (2016) stated that implementing Google Classroom is easy to 
use or access it. It also helps increase students' willingness to learn and encourage them to 
become an active learner. Besides, Bhat et al. (2018) explain that Google Classroom is 
effective as a media to submit the students’ assignment rather manual submission. 

Based on preliminary observation and informal interviews with one of the teachers, the 
researcher obtained that the teachers at SMKN 1 Kuta Selatan have implemented TPS 
strategy to improve reading comprehension on Google Classroom. They have implemented 
the TPS strategy when teaching and learning reading activities are still conducted face-to-
face. However, due to the Covid-19 pandemic, they have to implement the TPS strategy 
through Google Classroom. Nevertheless, no one has evaluated the implementation of TPS 
strategy in reading comprehension on the Google Classroom. Besides, Tuanany (2019) 
states that implementing TPS strategy makes teachers unable to prepare the lesson plans 
accurately. In addition, many students are noisy when they have discussions. While Sampsel 
(2013) reveals that students focus on the learning material when the teacher implements the 
TPS strategy. Therefore, the researcher is encouraged to conduct a study that focuses on 
analyzing the implementation of the TPS strategy in reading on the Google Classroom at 
SMKN 1 Kuta Selatan, and describe the teachers’ and students’ perceptions about reading 
through the platform. 
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2. RESEARCH METHOD 
This study was in the form of qualitative research. In conducting the analysis, this study 

used the latest interactive model of qualitative data analysis proposed by Miles, Huberman, & 
Saldana. It consists of four streams namely, data collection, data reduction, data display, and 
conclusion drawing. 

The researcher gathered the data through observation, in which the researcher 
observed, took notes and photos of all the activities between teachers and students on 
Google Classroom. This was done after the researcher got access permission from the 
teachers. Observation was carried out according to the observation sheet that has been 
validated by expert judgments. The observation was conducted for approximately 1 month. In 
term of collecting the data regarding teachers’ and students’ perceptions of using TPS 
strategy, the researcher used closed-ended questionnaires which consisted of 32 items for 
teachers’ perceptions and 34 items for students’ perceptions that covered positive and 
negative statements. After observing teaching activities and distributing questionnaire, the 
researcher conducted semi-structured interview with the three subjects in order to collect 
additional data about the reasons behind the implementation of TPS strategy on Google 
Classroom. 

Then, it comes up with data reduction in which the researcher focused on the data 
needed. In this step, the researcher transcribed the recording of interviews into written form 
between the researcher and the teachers as the subject of this study. Afterwards, the data 
were selected and classified in accordance with the research purpose. After the data were 
reduced, the researcher displayed the data in the form of tables and pictures. The tables 
were in the form of percentage tables which consist of percentage table regarding teachers' 
and students’ perceptions of TPS strategy and Google Classroom. While, the pictures were 
screenshots of the TPS strategy implementation on Google Classroom. Thereafter, the data 
were elaborated in the form of paragraph explanation which is supported by theories of TPS 
strategy and UTAUT2. The process of this analysis was done simultaneously, which enable 
the researcher to go back and forth before drawing the final conclusion. 

 
3. FINDINGS AND DISCUSSION 

The results of this study were obtained through three stages namely, observing the 
learning process using TPS strategy in reading comprehension on the Google Classroom, 
distributing the questionnaires to students and teachers, and conducting interviews with 
teachers to gain additional information. The researcher conducted observation by requesting 
access to Google Classroom as a Co-teacher in order to see the activities between teachers 
and students in Google Classroom. The results of the observation are shown as follows. 

a. Think Stage 

 
Picture 1. Subject I Provided A Text To Students 
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Picture 2. Subject I Provided Several Questions To Students 

 

 
Picture 3. Subject II Provided A Text To Students 

 
Picture 4. Subject III Provided A Text To Students 

 
Based on the pictures above, it can be seen that each teacher carried out the stage of 

thinking with several steps, namely; providing a text, asking students to read the text, and 
providing several questions related to the text. The significant difference can be seen in the 
way teachers provided questions on Google Classroom. In picture 1, Subject I provided a 
reading text on a forum of Google Classroom. Then, in picture 2, subject I created a new 
forum to provide several questions related to the text via Google Form. Meanwhile, in 
pictures 3 and 4, subjects II and III only created one forum to provide a text along with the 
instructions and questions.  
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b. Pair Stage 

 
Picture 5. Subject I Provided The Instruction About The Discussion 

 

 
Picture 6. The Situation Of Discussion In The Class Of Subject I 

 
Picture 7. The Instruction And Discussion Conducted In The Class Of Subject II 
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Picture 8. The Instruction That Was Given By Subject III 

 

 
Picture 9. The Situation Of Discussion In The Class Of Subject III 

 
Based on the pictures above, the pair stage was well conducted by the students. The 

teachers provided clear instructions before starting the pair stage which is a discussion 
session. It was carried out to avoid students' confusion in conducting discussions. The 
teachers conducted the discussions on Google Classroom in different ways. In picture 5, it 
can be seen that subject I created a specific discussion forum containing instructions for 
carrying out the discussion. Furthermore, in picture 6, students must go into the specific 
forum to participate in discussion activities. In contrast to the way that was done by subject II 
(in picture 7) and subject 3 (in pictures 8 and 9), they only created a normal forum so that the 
discussions can be carried out in that forum. 

 
c. Share Stage 

 

Picture 10. Subject I Asked The Students To Share The Result Of Their Discussion 
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Picture 11. The Students Of Subject I Sent The Result Of Their Discussion 

 

 
Picture 12. The Instruction Of Subject II To Share The Result Of Students’ Discussion 

 

 
Picture 13. The students of subject II sent the result of thier discussion 
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Picture 14. The instruction of subject III to share the result of students’ discussion 

 

 
Picture 15. The students of subject III sent the result of thier discussion 

 

The pictures above show that the teachers asked students to collect the results of their 
discussions individually. It can be seen from the picture 10, 12, and 14 that the subjects 
provided instructions to students to collect the assignments that were given. Furthermore, the 
subjects created a forum for assignment submission on Google Classroom which used by 
students to submit their assignment. However, from the results of the researcher's 
observations, some students were inactive in collecting assignments on Google Classroom. 

The data analysis found that each teacher had different way in creating several forums 
to implement the TPS strategy. Firstly, the teachers provided a forum containing a text that 
should be read by students. Secondly, the teachers provided some questions via Google 
Form. Then, the teachers instructed the students to discuss the given questions. In the last 
forum using TPS, the teachers asked the students to collect the results of their discussion. 
Many students experienced confusion in taking a reading class using the TPS strategy on 
Google Classroom. It is because they usually discuss face-to-face, then suddenly it turns into 
a discussion through Google Classroom. As a result, some students were inactive in the 
discussion session. 

  
Chart 1. The Percentage Of Teachers’ Perceptions 
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Chart 1 indicates that 84.37% of teachers' perceptions of using TPS strategy on Google 
Classroom are categorized as very good criteria. Furthermore, as many as 15.63% of 
teachers' perceptions are categorized as good criteria. On the other hand, 0% shows that 
there are no criteria of enough, bad, and poor in the teachers' perception. Thus, 32 items of 
the questionnaire related to the teachers' perceptions of using TPS strategy on Google 
Classroom have a very good result. The teachers never continue the next learning activity 
without giving thinking time to the students to understand the text. According to Raba (2017), 
giving students time to think will allow them to discover what they want and need to know. 
Besides, they always invite their students to discuss and collaborate with their partners. As 
Raba (2017) and Sugiarto & Sumarsono (2014) conveyed, through discussion students can 
listen and respect each other's ideas and thoughts. Then, two of the research subjects had 
the perception that they always invite students to convey the results of their discussions. 
However, another teacher had the perception that delivering a discussion will waste learning 
time. TPS strategy has implemented on Google Classroom by the teachers. They were able 
to use and operate Google Classroom properly. These features were not complicated and 
easy to understand. In line with the results found by Al-Maroof & Al- Emran (2018), 
Shaharanee et al. (2016), and Heggart & Yoo (2018), Google Classroom is an online learning 
platform that is very easy to operate, free to use, and easy to access the material in the form 
of PowerPoint (PPT), portable document format (PDF), videos on YouTube. Due to the 
learning process carried out through an online learning platform, teachers' perceptions 
showed that they were getting used to operating Google Classroom to implement TPS 
strategy. Thus, they have high motivation and interest to teach reading using TPS strategy on 
Google Classroom. 

 

  
Chart 2. The percentage of students’ perceptions 

 

Chart 2 describes that 8.82% of students’ perceptions of using TPS strategy on Google 
Classroom are categorized as very good criteria, and as many as 70.6% of students’ 
perceptions are categorized as good criteria. Then, 20.58% indicate that students’ 
perceptions are categorized as enough. On the other hand, 0% shows that there are no 
criteria of bad and poor in the students’ perceptions. Thus, 34 items of the questionnaire 
related to the students’ perceptions of using TPS strategy on Google Classroom have a good 
result. The students always obtained thinking time about the text. Thinking time can help 
them to discover new ideas. Furthermore, Raba (2017) revealed that if the students use their 
thinking time properly, they will be able to avoid misunderstandings in reading the text. 
Besides, they were able to discuss with their partner, able to listen and accept their partner's 
opinions, and able to solve problems. The students can understand the results of their 
discussions and can re-explain what they have discussed with their partners. Based on 
research from Yulianingsih (2017), TPS strategy provides advantages for students such as 
increasing their interest and enthusiasm in reading descriptive text. The reasons why 
teachers implemented the TPS strategy on Google classroom were they wanted to increase 
enthusiasm and motivation of students to read a text. Teachers preferred to use the TPS 
strategy because the strategy helps students to use their thinking skills. This is supported by 
Shih & Reynolds (2015), Ageasta & Oktavia (2018), and Yulianingsih (2017) who revealed 
that TPS strategy is an alternative strategy to increase student motivation in reading. The 
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teachers believe that the TPS strategy will help the students who have low abilities. They can 
exchange their opinions or ideas and help each other to understand the content of the text. It 
can also be seen in the results of research from Sumekto (2018) that shows the TPS strategy 
can balance the students’ academic diversity. Thus, the teachers did not want the 
implementation of learning through Google Classroom to be non-optimal. It means that they 
do not want to just post a text which is followed by a few questions 

 
4. CONCLUSION AND SUGGESTIONS 

In conclusion, TPS strategy was well implemented on Google Classroom in teaching 
reading at SMKN 1 Kuta Selatan. In implementing this strategy, the teachers employed 
several steps, namely posting a text that should be read by the students, providing some 
questions related to the text, asking the students to work in pairs to discuss the questions 
given, and collecting the results of their discussion. Teachers’ perception regarding the 
implementation of TPS strategy on Google Classroom can be categorized into two criteria, 
which are very good with an overall percentage of 84.37%, and good with a percentage of 
15.63%. The teachers were able to monitor the discussion activities carried out by students in 
which it made the learning process became more effective.  

In line with this, students’ perception of the implementation of TPS strategy on Google 
Classroom was also getting various responses. Their responses were classified into three 
criteria, namely very good with a percentage of 8.82%, good as much as 70.6%, and enough 
as much as 20.58%. The students were able to understand the contents of the text used in 
the learning activities and provide a chance for students to be able to discuss some 
questions or new vocabulary. The implementation of TPS strategy on Google Classroom 
during the Covid-19 pandemic was considered to be able to make the reading class more 
attractive rather than post a text and ask to answer some questions. Hence, TPS strategy on 
Google Classroom can be categorized as efficient and practical because it increases the 
students’ motivation in reading. 

Based on the result of this research, there are several suggestions are recommended 
as follows. For students, they should improve their understanding of the use of technology in 
learning. In a pandemic situation, learning is quite dependent on the use of technology so 
that students must be more technology literate, so that they can still learn and gain 
knowledge optimally. In addition, the students could take the advantage of the application of 
TPS strategy to be more active in reading class. In this strategy, the students getting time to 
think, discuss with their partners, exchange their ideas and opinions, and convey the context 
of the text. They can make use of the application of this strategy to practice their skills in 
expressing opinions. 

For teachers, by applying TPS strategy will help increase students’ motivation in 
reading. To implement this strategy on Google Classroom, teachers must manage learning 
time and have good preparation. In addition, using online learning platform such as Google 
Classroom requires teachers to know the situation of both students and teachers regarding 
proper devices and internet connections. 

For other researchers, this research can be used as a reference for further research. In 
addition, many strategies can increase students’ motivation in reading and can also be 
applied in Google Classroom. 
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