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This study examines teaching methods used for teaching speaking at SMAN 4 Denpasar by incorporating Merdeka Curriculum. The purpose of this research was to investigate: 1) kinds of teaching method for speaking; 2) the challenges faced by the teachers in using teaching method. The methodology employed was descriptive qualitative by Miles & Huberman (1994). This study observed 2 English teachers. The data collected through questionnaire, observation, and interview. The findings reveal that the teaching methods that most frequently used by the two English teachers at SMA Negeri 4 Denpasar are Direct Method and Communicative Language Teaching. In contrast, the Total Physical Response and Audio-Lingual method has a lower frequency of use. The challenges faced by the teachers included lack of time, lack of teaching material, students varied abilities, large class, and difficulties to integrate teaching method that align with Merdeka Curriculum.
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1. INTRODUCTION
Speaking is a key component of language proficiency, crucial for effective communication in various contexts. It involves comprehension, pronunciation, and the ability to convey ideas and emotions clearly (Rio, 2019). Brown (2007) highlights that good speaking skills support listening comprehension and effective sentence construction, enabling students to express ideas and build interpersonal relationships. Richards (2008) notes that speaking proficiency is essential for effective communication in both everyday conversations and public presentations, and helps in academic and professional interactions (Murcia et al., 2014).

Effective speaking activities, according to Ur (1996), involve high learner talk time, balanced participation, and appropriate language use, with the teacher playing a crucial role in creating a supportive learning environment (Brown, 2007; Murcia et al., 2014). Teaching methods such as the Direct Method (DM), Total Physical Response (TPR), Audio-Lingual Method (ALM), and Communicative Language Teaching (CLT) are particularly effective for promoting active communication (Richard & Rodgers, 1986).

The Merdeka Curriculum, Indonesia's new educational framework, emphasizes student independence, flexibility, and character development, aligning with the Pancasila Student Profile (Kemendikbud, 2022; Angga & Iskandar, 2022). SMA N 4 Denpasar, as a Sekolah Penggerak (drivin school) implements this curriculum but faces challenges in aligning teaching methods with its principles, particularly in teaching speaking. Existing studies on methods like ALM, DM, TPR, and CLT have not fully addressed the context of the Merdeka Curriculum in Sekolah Penggerak. This research aims to analyze how English teachers at SMA N 4 Denpasar integrate Merdeka Curriculum principles into their teaching of speaking skills.

Effective teaching of speaking involves guiding learners through interactive activities that enhance oral communication skills (Nunan, 2003). The choice of method impacts student engagement and proficiency. The Merdeka Curriculum seeks to improve learning experiences by fostering student autonomy and relevance in education.

2. RESEARCH METHOD
This study employs a descriptive qualitative design, utilizing the interactive analysis model proposed by Miles & Huberman (1994). The focus is on the teaching methods used for speaking at SMA N 4 Denpasar and the associated challenges within the Merdeka Curriculum framework. The research site is SMA N 4 Denpasar, a highly accredited high school in Bali known for its diverse teaching methods and as an early adopter of the Merdeka Curriculum. The subjects are two English teachers from classes X1, XI1, and XII1, selected through purposive sampling to provide in-depth insights into the teaching methods and challenges experienced.

Data collection involves questionnaires, classroom observations, and interviews. Questionnaires will gather teachers' perspectives on the methods and challenges in teaching speaking, analyzed for average scores and descriptive insights. Observations will detail classroom dynamics and teaching practices using an observation checklist. Semi-structured interviews will explore teachers' experiences and challenges in implementing these methods, recorded and analyzed for comprehensive data.

Data analysis follows Miles & Huberman's (1994) interactive model, which includes data collection, reduction, display, and conclusion drawing. This approach ensures a detailed and systematic analysis of teaching methods and challenges. Validity and reliability are ensured through triangulation, comparing data from questionnaires, observations, interviews, and documentation.

3. FINDINGS AND DISCUSSION
The first data finding in this study pertains to the kinds of teaching method that implemented by the English teacher to teach speaking at SMA N 4 Denpasar. It attempts to answer the first research question of this study. The data findings are shown the kinds of teaching method implementing by the English teacher to teach speaking incorporating with Merdeka Curriculum.

Table 1. Average Score of Frequency Teaching Method Implemented by Teachers

	No
	Types of Teaching Method
	Teacher 1
	Teacher 2
	Average Frequency of Teaching Method Implemented by Both of the Teachers

	1
	Direct Method
	3.5
	3.62
	3.56

	2
	Total Physical Response
	2.54
	2.54
	2.54

	3
	Audio Lingual Method
	2.76
	2.85
	2.80

	4
	Communicative Language Teaching 
	3.4
	3.6
	3.5

	
	Total of Frequency Usage 
	3.05
	3.15
	3.10


From the table above, it can be seen that the average frequence of teaching method implemented by Teacher 1 in the teaching and learning speaking in the classroom was 3.05. Additionally, Teacher 2 demonstrated that 3.15 was the average frequency of teaching method implemented by the teacher in the English-speaking class. This indicated that the two of English teachers at SMA N 4 Denpasar used various teaching method in their teaching and learning activity. The results of the questionnaire show that the teaching methods that most frequently used by the two English teachers at SMA Negeri 4 Denpasar are Direct Method and Communicative Language Teaching, with an average frequency of Direct Method was 3.56 and the average frequency of Communicative Language Teaching was 3.50. This shows that these two methods were the most dominant approaches in teaching Speaking English at this school. In contrast, the Total Physical Response method has a lower frequency of use with an average score was 2.54. This demonstrated that both teachers sometimes used Total Physical Response in their lesson when teaching speaking to the students. At last, in this school, both teachers sometimes used Audio Lingual Method to teach speaking for students. It can be seen from the table above that the Audio-Lingual Method also has a relatively low frequency of use with an average frequency score of 2,80. The use of the Audio-Lingual Method by Teacher 1 and Teacher 2 shows similar average frequencies. Specifically, Teacher 1 has an average score of 2.76, while Teacher 2 has an average score of 2.85. This close similarity in their average scores indicates that both teachers use the Audio-Lingual Method with nearly equal frequency. Although the method is not the most frequently employed compared to other methods, it still holds a consistent presence in their teaching practices. The overall average frequency about the implementation of teaching methods at SMA Negeri 4 Denpasar is 3.10. This indicates that the various teaching methods employed by the teachers are used quite frequently in speaking. The score suggests that teachers regularly integrate these methods into their classroom practices to enhance student learning. A frequency score of 3.10, on a scale where the maximum is 4, reflects a high level of engagement with diverse teaching approaches. This high average frequency implies that teachers at SMA Negeri 4 Denpasar are proactive in applying different instructional method to meet the educational needs of their students, ensuring a dynamic and effective learning environment.
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Figure 1. The Average Frequency of the Direct Method Implemented by English Teachers in Teaching Speaking

The Figure 1 shows the average frequency responses of two English teachers at SMA N 4 Denpasar regarding the use of the Direct Method in teaching speaking. The results reveal that vocabulary learning through full sentences and inductive grammar teaching are most frequently implemented, both scoring an average of 4. This approach helps students grasp grammar through examples and pattern recognition, while encouraging vocabulary acquisition in context. Providing resources and exercises also scores high at 3.7, indicating regular support for student learning. Active student participation and student-centred learning follow closely with a score of 3.6. Teachers also often create a real-life language environment, with a score of 3.5, but restrict the use of the native language less frequently (score 3). The least prioritized aspect is the integration of cultural elements, scoring 2.5. Overall, teachers focus on inductive grammar teaching, vocabulary learning, and active participation, with less emphasis on real-life language use, native language prohibition, and cultural integration. Further insights from interviews support these findings. 

The interviews did not explicitly mention the integration of cultural elements, but they highlighted the practical application of the Direct Method in teaching English, particularly speaking. Both teachers adapt their methods to meet the diverse needs of students, often mixing techniques and incorporating supportive activities to enhance learning. They focus on creating engaging activities, real-life language experiences, fostering active participation, and using inductive approaches to teach grammar and vocabulary. These insights provide a comprehensive understanding of how the Direct Method is implemented in language classrooms.

The next section is data finding which focusing on the implementation of the Total Physical Response by teachers to teach speaking at SMA N 4 Denpasar in English classrooms. It aimed to answer the first research question regarding the kinds of teaching method implemented by the teacher to teach speaking incorporating with Merdeka Curriculum.
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Figure 2. The Result of Questionnaire Regarding the Average Frequency of the 

Implementation of TPR in English Speaking Classroom

The questionnaire results revealed five categories of TPR based on its key characteristics. The first category, creating enjoyable situations, was the most frequently implemented, with both teachers extensively using TPR to make the classroom enjoyable, receiving the highest average score of 3. The second category, using imperatives, and the third category, imperatives influencing student behavior, both had an average score of 2.83, showing that teachers frequently used commands to manage student behavior. The fourth category, fostering a feeling of success and reducing anxiety, scored 2.33, indicating that teachers sometimes helped students feel successful and less anxious. The final category, allowing students to speak when ready, had the lowest average score of 1.5, suggesting that teachers at SMA N 4 Denpasar less frequently permitted students to begin speaking at their own pace. Overall, the findings indicate that while teachers regularly implement various TPR strategies, creating enjoyable environments is the most common, while encouraging student-initiated speaking is the least.

Teachers found that asking older students to sing with movements might be less effective, as they view it as more suitable for younger children (Excerpt 21). However, they successfully combined physical activities with speaking tasks like role-playing and storytelling with movements (Excerpt 22), allowing students to speak when ready, without pressure. These findings show that TPR not only improves student comprehension and response to verbal commands but also creates an enjoyable learning environment and reduces anxiety, thereby boosting engagement and understanding.

The questionnaire, interview, and observation results align with these findings. Observations from March 21st to May 17th, 2024, showed that both teachers effectively implemented TPR to engage students and create enjoyable classroom activities. Teachers regularly combined physical activities with verbal instructions. For example, Teacher 1 organized a group activity where students inside and outside the classroom took turns answering questions, guided by commands like “Sit down, answer the questions, stand up, walk outside, close the door.” Teacher 2 also created an engaging environment by incorporating songs with body movements. Teachers emphasized using clear, direct commands like “Take your book, stand, and move,” often demonstrating the actions beforehand to ensure understanding. Commands were repeated to help students follow accurately, and students were given opportunities to command their peers, reinforcing sentence structures and vocabulary. Physical actions were consistently linked to vocabulary and grammar lessons. For instance, during vocabulary drills, teachers demonstrated movements associated with words like “write” or “read,” which students then mimicked. Sequence-of-actions techniques, such as “open your work, then present it in front of the classroom,” helped solidify understanding through active participation. 

Integrating physical activities into lessons also helped reduce student anxiety. For example, Teacher 2 used a fun game involving actions like clapping or imitating movements while singing, making the classroom environment more relaxed and less intimidating. Role reversal exercises, where students gave commands to each other, further fostered a supportive atmosphere, encouraging spontaneous speech through active participation and peer support rather than performance pressure. In conclusion, the observations reveal that TPR was successfully implemented to enrich students' learning experiences by blending verbal instructions with physical actions. This method made the classroom lively and engaging, helped students learn vocabulary and grammar through practical activities, and promoted active student involvement in their learning.

The following finding attempts to examine the Audio-Lingual Method implemented by the English teacher at SMA N 4 Denpasar in speaking. There were sixth categories of Audio-Lingual Method which made from the characteristics of Audio-Lingual Method.
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Figure 3. The Result of Questionnaire Regarding the Average Frequency of the Implementation of ALM in English Speaking Classroom

Based on the diagram, the first category, communication in the target language, received an average frequency of 3, indicating that teachers often encourage students to communicate using the target language. The second category, vocabulary and structured dialogues, had the highest average frequency score of 3.75, showing that teachers frequently use structured dialogues to teach vocabulary and grammar. The third category, exercises to internalize the language, scored 2.1, suggesting these exercises are less commonly implemented. The fourth category, grammar learned inductively, also had an average score of 3, reflecting regular use of inductive methods for teaching grammar. The fifth category, the teacher's important role in the classroom, scored 2.5, indicating a moderate emphasis on the teacher's role. The final category, everyday language use context, had an average score of 3.5, showing that teachers often use everyday contexts to teach the language. Overall, vocabulary and structured dialogues, along with everyday language contexts, are the most frequently used, while exercises aimed at internalizing the language are less common.

The final section of the data findings concerning the teaching method implemented by the teacher to teach speaking focuses on the implementation of Communicative Language Teaching in English speaking classroom. There were 15 statements in the questionnaire about the implementation of CLT which divide into eight categories based on its characteristics.
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Figure 4. The Result of Questionnaire Regarding the Average Frequency of the Implementation of CLT in English Speaking Classroom

Figure 4 shows that the two English teachers frequently integrate CLT (Communicative Language Teaching) into their speaking lessons, with varied average frequency scores across different categories. The highest average scores, both at 4, were in "collaborative speaking practice" and "expression of ideas and thoughts," indicating that these categories are often implemented effectively in classroom activities. The categories of "authentic language use," "grammar and vocabulary based on function," and "use of target language in the classroom" each scored 3.5, reflecting a strong emphasis on real-life language use, functional grammar and vocabulary, and consistent use of the target language during lessons. The "communication activities" category had an average score of 3.4, suggesting that both teachers frequently engage students in interactive communication tasks. The category of "discourse-level language use" scored 3, indicating that teachers regularly implement activities focusing on language beyond individual sentences, such as conversations and discussions. While this practice is consistent, there is room for improvement in developing students' proficiency at the discourse level. The lowest score, 2.5, was in the "tolerance for errors" category, indicating that teachers may place less emphasis on creating a classroom environment where students feel comfortable making mistakes. In conclusion, CLT is effectively applied in promoting discourse-level language use, collaborative speaking, and authentic language practice. However, there is potential for greater emphasis on functional grammar instruction and fostering an error-tolerant classroom environment to further enhance language learning.

The second question concerned with challenges that encountered by the English teacher in implementing the teaching method to teach speaking. In order to answer this research question, the survey in the form of questionnaire have been distributed to the two English teacher in SMA N 4 Denpasar. Nine statement items were utilized in this section to examine teachers' perspectives on the challenges they encounter when implementing teaching method incorporating with Merdeka Curriculum for teaching speaking which related to teacher ability in implementing the teaching method, lack of time, lack of material support, diverse student abilities in speaking, and make students-centred learning.
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Figure 5. Result of Questionnaire about Teachers’ Challenges in Implementing Teaching Method for Speaking

The diagrams above illustrate the average scores of teachers' responses to a questionnaire on the challenges they face when implementing speaking teaching methods under the Merdeka Curriculum. The results indicate that teachers encounter several challenges, including lack of time, insufficient teaching materials, varying student abilities, large class sizes, and difficulties integrating teaching methods that align with the Merdeka Curriculum. However, the teachers did not report significant issues related to their own abilities, training on teaching methods, or classroom resources provided by the school, as these factors received low concern in the responses.

Data collected from questionnaires, interviews, and observations reveal insights into the teaching methods for speaking at SMA N 4 Denpasar, aligned with the Merdeka Curriculum. This study identifies the use of Direct Method, Total Physical Response (TPR), Audio-Lingual Method (ALM), and Communicative Language Teaching (CLT), each emphasizing different aspects of language learning. Direct method focuses on immersive language use, avoiding the native language, and inductive grammar teaching. Teachers at SMA N 4 Denpasar effectively used role-playing and storytelling to create authentic language environments, while managing native language use to balance comprehension needs. Inductive grammar teaching and contextual vocabulary learning were emphasized, enhancing student engagement and language retention. Total Physical Response (TPR) was implemented to create enjoyable, interactive learning experiences. Teachers frequently used physical actions combined with verbal instructions to engage students, reduce anxiety, and improve comprehension. However, allowing students to speak at their own pace was less common, potentially limiting language development opportunities. Audio-Lingual Method (ALM) emphasized frequent use of the target language, structured dialogues, and contextual learning. While vocabulary and structured dialogues were effectively used, drilling exercises were less frequent, which may impact fluency development. More focus on inductive grammar teaching and balancing teacher roles could enhance effectiveness. Communicative Language Teaching (CLT) involved collaborative speaking practices, authentic language use, and interactive activities. Teachers effectively used group work and real-life materials to foster communicative competence. However, there is room for improvement in integrating discourse-level language practice and creating a more error-tolerant environment.

Teachers faced challenges such as limited time, insufficient materials, diverse student abilities, and difficulties in adapting methods to fit the Merdeka Curriculum. Addressing these issues requires better resources, professional development, and strategies to manage varied student needs and foster a student-centred learning environment. The implementation of these methods aligns with the Merdeka Curriculum and offers various benefits, addressing identified challenges is crucial for optimizing teaching effectiveness and achieving curriculum goals.

4. CONCLUSION AND SUGGESTIONS
SMA N 4 Denpasar teachers have used various types of teaching method for speaking which is incorporating with Merdeka Curriculum such as Direct Method, Total Physical Response, Audio Lingual Method, and Communicative Language Teaching. Each method has significant role in enhancing students’ speaking abilities. The implementation of Direct Method can be shown from the use of the target language by the students in the teaching and learning activity in the classroom. TPR can reduce students’ anxiety and encourages students to actively participate in the classroom through physical activity like using a song. ALM emphasis pattern drills and repetitive practice, reinforcing the structure of language. CLT focuses on real-life communication, promoting fluency and practical language use. In conclusion, these methods can give contribution to a comprehensive and effective language learning environment, addressing various aspects of language acquisition and student engagement.

The challenge faced by the teachers at SMA N 4 Denpasar in implementing teaching method for speaking incorporating with Merdeka Curriculum included lack of time, lack of learning material, students’ varied abilities, difficulty in adjusting teaching method, and difficulty in creating student-centered learning. The result of the research indicates that teachers, regardless of the curriculum, face similar obstacles in their instructional practices. It highlights the need for continuous professional development to help teachers adapt to modern teaching methods. Schools following the Merdeka Curriculum need to focus on providing ongoing training and resources to help teachers meet the curriculum’s goals. Even with support in terms of resources and training, teachers still struggle with adapting to student-centered approaches and managing diverse classrooms. Therefore, the key to successfully implementing the Merdeka Curriculum is for teachers to be able to adapt and innovate in their teaching methods to meet the curriculum's goals and improve student learning outcomes.

In teaching speaking using the Independent Curriculum, teachers are advised to use a variety of teaching methods to suit students' diverse abilities. The use of interactive methods such as Direct Method, TPR, ALM, and CLT can be more effective in engaging students. Teachers should also focus on continuous professional development to improve their skills in applying modern teaching methods and adapting to curriculum requirements. In this way, teachers can create a more dynamic and inclusive learning environment that encourages student participation and spontaneous speaking.

Schools must support teachers by providing sufficient resources and training in accordance with the Merdeka Curriculum. This includes ensuring that open materials are up to date and relevant to curriculum objectives. Schools must also create a collaborative environment where teachers can share best practices and strategies for teaching speaking. In addition, schools must address logistical issues, such as providing adequate class time and reducing distractions to maximize the effectiveness of teaching methods. Schools should prioritize teachers who are skilled in student-centred teaching approaches and continue to support them through professional development programs.

Future researchers encourage the implementation of various speaking teaching methods in the Independent Curriculum in various schools. Research should focus on identifying the most effective method and challenges faced by teachers. Researchers should also consider conducting longitudinal studies to observe the long-term impact of these teaching methods on student outcomes. Additionally, an exploration of the integration of technology in the teaching of speaking and how it can support curriculum objectives would be beneficial. Future research should aim to provide comprehensive insights that can guide educators and policy makers in refining and implementing the Merdeka Curriculum in speaking teaching.
REFERENCES
Angga, M., & Iskandar, H. (2022). Kebebasan Pendidikan dalam Kurikulum Merdeka: Menyongsong Era Pembelajaran Mandiri. Jurnal Pendidikan dan Pengajaran, 11(2), 45-58.

Brown, H. D. (2007). Principles of language learning and teaching (5th ed.). Pearson Education.
Kemendikbud. (2022). Keputusan Menteri Nomor 262/M/2022 Perubahan atas Keputusan Menteri Pendidikan, Kebudayaan, Riset, dan Teknologi Nomor 56/M/2022 tentang Pedoman Penerapan Kurikulum Dalam Rangka Pemulihan Pembelajaran. Retrieved from https://kurikulum.kemdikbud.go.id/kurikulum-merdeka/capaian-pembelajaran#mp-preview-t
Miles, M. B. & Huberman, A. M. 1994. Qualitative Data Analysis. Second edition.

Murcia, C. M., Dornyei, Z., & Thurrell, S. (2014). Teaching English as a Second or Foreign Language (4th ed.). National Geographic Learning.
Nunan, D. (2003). Practical English Language. New York: McGrow Hill.

Richards, J. C. (2008). Teaching Listening and Speaking: From Theory to Practice: Cambridge University Press.

Rio, S. (2019). The Relative Importance of Speaking in Language Acquisition. Journal of Language Learning, 12(3), 45-57. https://www.researchgate.net/publication/334283040_THE_IMPORTANCE_OF_SPEAKING_SKILLS_IN_ENGLISH_CLASSROOMS


